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Introduction

Children’s friendships are not just based on relationships, but they find friendship through activities.
Preschool children play bodily, and the intensity of play and frequency increases significantly as the
children get older, reaching their highest point around 4-5 years of age (Osnes, Skaug, and Kaarby
2015). The physical play of the oldest children in preschool is characterised by using large muscle
groups with basic, natural gross motor movements such as crawling, walking, running, climbingand
balancing (Osnes, Skaug, and Kaarby 2015). Among the oldest children in preschool, this physical
play will often become more chaotic and noisy, e.g. rough and tumble play is an essential dimension
of social play among the oldest children in preschool (Osnes, Skaug, and Kaarby 2015; Kibsgaard and
Sandseter 2018). Basic movement play, and rough and tumble play are physical activities where the
children are likely to be breathless, hot and sweaty. In this game, the child needs both motor skills
and endurance, and will thus be an important contribution to children complying with the World
Health Organization (2019) recommendation of 60 minutes of physical activity at moderate to
high intensity daily. Ennis (2011) has pointed out that bodily-motor capital is crucial for realising
the goal of lifelong joy in physical activity. Furthermore, motor skills are of importance for children
in terms of having more physical activity at moderate to high intensity. Motor skills, perceived motor
competence and body image are essential in the development of attitudes towards physical activity.
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In addition, children’s own culture is based on physical activity and an inherent need for movement,
which makes it natural to make preschool an arena for physical activity, also in work with other
disciplines.

Despite the fact that many children meet the World Health Organization’s (2019) recommen-
dation of 60 minutes of physical activity at moderate to high intensity daily, several studies both
nationally and internationally show that children of preschool age have too low physical activity
level (Berglind et al. 2017; Brasholt et al. 2013; Gunter et al. 2012; Bornstein et al. 2011; Pagels, Bol-
demann, and Raustorp 2011; Giske, Tjensvoll, and Dyrstad 2010; Reilly 2010; Brown et al. 2009a;
Tucker 2008). Higher levels of physical activity and cardiorespiratory function are associated with
better health (Myers et al. 2015). Furthermore, there is evidence for an association between cardior-
espiratory function, physical activity and cardiovascular disease risk also in children (Vejalainen et al.
2019; Carson et al. 2017; Jimenez-Pavon et al. 2013). This shows the importance of physical activity
for children’s health already in preschool age.

Mikkelsen (2011) found that both socially and organisationally, preschool employees’ attitudes
are an important factor for children’s physical activity. This is supported by several studies that
emphasise the preschools’ impact on children’s physical activity (Chen et al. 2020; Bugge and
Froberg 2015; Hesketh, Griffin, and van Sluijs 2015; Dgnnestad, Kleppe, and Strandmyr 2015;
Bjorgen and Svendsen 2015; Olesen et al. 2013; Nicaise, Kahan, and Sallis 2011). Individual and
shared opinions in the community of practice regarding preschool children’s physical activity are elu-
cidated based on the theory of individual and collective identities.

Theory framework
Identity creation and performance of professional practice

Individual norms and attitudes among employees, together with collective intentions and values,
will be important for promoting physical activity among children. Employees in preschools
develop individual professional identities based on knowledge, experiences and values. Further-
more, a professional identity concerns the employees’ own conscious perception of themselves as
professionals. Professional identity refers to the personal identity formation that has to do with
the exercise of the professional role and refers to changes over time (Heggen 2008). This is in line
with Wittek (2018), who states that professional identity development refers to identity as something
dynamic that is expressed in varied ways in different contexts and that the professional identity is
developed through cognitive construction made possible by social experiences. Professional identity
is based on self-identity, and is defined and redefined in the person’s experience with different prac-
tices (Heggen 2008).

The preschool teacher possesses professional competence acquired through professional edu-
cation, and can thus meet the link between the requirements of the profession and his or her
own personality in a different way than a preschool employee without a preschool teacher edu-
cation. A profession performs services based on theoretical knowledge acquired through a special-
ised education (Molander and Terum 2008). For an employee without preschool teacher education,
professional competence will constitute a form of professionalism that is regarded as a morally
binding attitude (Angelo 2016).

As Binder (2018) argues, personal identity is about what we let become important to us. We
combine elements from collective identities, relational identities and roles, and link them to
events in our own lives, together with our feelings, needs and imagination. In this way, identity
can be portrayed as construction, choice and project (Heggen 2008). As Angelo (2016) claims, pro-
fessional understanding is about what a preschool teacher, can and should do. This is about knowl-
edge and identity as intertwined entities. Practice in preschool is about the use of experience,
making experiences, practice and training, ‘ways of doing things’ or habits and routines. A good
practitioner masters the use of the relationship between scientific knowledge and general rules
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on the one hand, and practical knowledge and situation-related judgement on the other (Molander
and Terum 2008). The preschool teacher expresses practical knowledge in actions, assessments and
judgement that is of importance for employees without professional education. In this way, they can
enter into a collaborative community of practice with employees who have preschool teacher edu-
cation. For employees without preschool teacher education, there may be an “anticipatory socializa-
tion” in which the employee receives first-hand learning with the acquisition of values that prepare
for adaptation to a possible future role as a preschool teacher (Heggen 2008). This involves the acqui-
sition of knowledge through professional participation. Professionals are referred to, by Molander
and Terum (2008), as people who master something in a good, correct or exemplary way. The pro-
fessional must use themselves (their knowledge, experiences, values and respect for others) in
relation to the others in order to find good solutions (Heggen 2008). Development and learning
mean becoming better able to participate in community practice, use the tools and acquire an iden-
tity as a member of the community (Woolfolk 2007). This is of significant importance as @vreads et al.
(2020) found that the inclusion of all employees was an important factor in the successful implemen-
tation of interventions aimed at increasing the children’s physical activity level.

Preschool employees must be aware of their professional identity because they must actively
interact with children in development and learning processes, and thus be role models that will posi-
tively influence children’s experiences with physical activity. The awareness of mental models, in this
case, one’s own thinking about and view of physical activity, deals with the development of the skills
of reflection and interaction (Senge 2006). Reflection deals with how one’s own mental models
influence the interaction with children, and interaction describes how interaction with children
takes place. Madland (2013) claims that preschool employees’ act based on their own preferences
in spontaneous reactions rather than following other people’s expectations about what they
should do. Opposite, Mikkelsen (2011) shows that a preschool consisting of employees with
strong positive attitudes towards physical activity and who focus on promoting physical activity
creates more activity among the children than a preschool without a similar focus, and with employ-
ees who do not have similarly strong positive attitudes towards physical activity.

Collective identity in the community of practice

In this context, the professional community of practice deals with how a pattern of basic assump-
tions and values are taught to new employees and established between employees. The basic
assumptions are the correct way of perceiving, thinking and feeling in terms of how practical knowl-
edge and action competence in the work with physical activity are expressed (Adapted after Schein
1987, 7). Moreover, common understanding in the work with physical activity in preschool can be
developed through identity-creating participation in a community of practice. Schein (1987)
defines common understanding means that the members of the organisation experience a particular
emotion, experience or activity as common, where a communication system verbally or with the use
of signals has the same meaning for all members. Furthermore, a culture of physical activity is estab-
lished in the community of practice, and Schein (1987) argues culture is a result of group learning.
Culture is learned, and taught to others, through the group repeatedly solving challenges, e.g. how
to develop a practice where children are physically active at moderate to high intensity for
60 minutes daily, and where good solutions that work become part of the culture. Furthermore,
when people with different interpersonal styles and cognitive and emotional abilities interact, com-
munities of meaning arise over time (Schein 1987). Culture aims to bind together into a community
with collective ways of thinking and acting (Gotvassli and Vannebo 2016). Development of commu-
nities of practice with common values and norms and collective ways of thinking and acting, are the
basis for promoting good quality of work with physical activity. Internally, strong cultures are charac-
terised by the fact that the employees have a common language, terminology and a common per-
ception of what are important goals for the work. In this context, this is about what creates physical
activity for children, how to implement a practice that gives children physical activity, and why
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physical activity is important for children. The cultural perspective focuses on informal management
where the culture influences the rules of interaction between the employees and what is tolerated
by behaviour, e.g. preschools may have a rule that emphasises physically active participating
employees in physical play outdoors. The culture must be functional and adapt to changes in the
society, e.g. in connection with the introduction of the new framework plan of 2017 the preschool
must adapt from children largely controlling their own play to intentionally working on the pre-
school being an arena for daily physical activity.

According to Schein (1987), assumptions underlying the view of physical activity, i.e. what value
physical activity should have, can be invisible, taken for granted or be preconscious. Pre-awareness
can lead to employees’ performing actions without the actions being conscious of the conse-
quences, by the fact that you, with only body language, without saying it in words, can show that
you do not want to participate in physical play with the children. The consequence of this may
be that the children’s physical activity level is not stimulated sufficiently. Furthermore, if the individ-
ual employees’ actions are not in line with the common practice in preschool, assumptions can be
made aware as a result of employees looking differently at how the preschool should work with
physical activity. When assumptions are made and influenced, the level of consciousness can be
increased. The consequence of this is probably an impact on the employees’ values and the pre-
schools’ collective values, e.g. a collective intention with an increased focus on physical activity.
This is in line with Moser (2018), who argues that educational professionalism requires preschool
employees to raise implied processes to a level where it is possible to reflect on them, and possibly
change the silent practice when it is not appropriate for the pedagogical intentions. A collective
intention for more physical activity may be feasible if employees commit to this intention. The devel-
opment of the correspondence between the employees’ individual identity and the collective iden-
tity in the community of practice will constitute an important prerequisite for the work on physical
activity in preschools.

The aim of this study is to examine whether there is a connection between the preschool employ-
ees’ individual opinions and shared opinions in the work with preschool children’s physical activity in
preschool. The study has the following research question:

How are preschool employees at three preschools expressing individual and shared opinions in
the work with children’s physical activity in preschool?

Method

Focus group interviews (Ennis and Chen 2012) have been carried out with the staff in three pre-
schools. Furthermore, the focus group interview has been used to help the research participants
remember different incidents, and elaborate descriptions of incidents or experiences the group
members have in common (Postholm 2010). The aim of the interviews was to examine the preschool
staff’s individual opinions regarding the work with children’s physical activity to determine whether
it is the expression for an individual or in line with collective identity.

The focus group participants

The 13 research participants from the three preschools were both preschool teachers and assistants.
The interviews were carried out among employees after the preschool head teachers’ approval for
the preschools’ participation in the study. The head teacher is given everyday responsibility for ped-
agogical practices, staff and administration. A condition for participation was that the employees
were full-time in preschool. All preschools have a rural location in Troendelag in central Norway.
According to Epland and Tuv (2019), there are few social differences in Norway. Furthermore, the
Norwegian Framework Plan for Kindergartens (Norwegian Directorate for Education and Training
2017) establishes that preschools are to be an arena for daily physical activity. Preschool 1M is an
ordinary preschool without a special profile for the educational work, while preschool 2G and
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3Mo focus on outdoor activities. In Norway, outdoor activities are the most common profile for pre-
schools (Norwegian Directorate for Education 2022). Descriptive data on preschool staff and children
in the three preschools are presented in Table 1.

Preschool TM and 2G were relatively large preschools with 27 and 30 children, respectively. In
Norway, 18 children are the most common group size for children aged 3-5 years in preschool (Nor-
wegian Directorate for Education 2022).

Context

The focus interviews were conducted at the preschools in a room with only the moderator and
research participants. The interviews were conducted after the preschool’s closing time. All the par-
ticipants and me as a researcher sat around a table so that we all could see each other. In this way, it
was easier for me as a moderator to manage the conversation and create a setting where the par-
ticipants feel calm and safe. We started with a pleasant and informal chat about the preschool in
general before we started the conversation about the topics in the interview guide. Furthermore,
the focus group interview was structured as an open semiformal interview guide with the following
three overarching topics (1) ‘The preschool staff’ with sub-questions about which factors they believe
create physical activity, their role in children’s physical activity, the degree to which they encourage,
initiate and participate in children’s physical play, (2) ‘Organization of physical activity’ with sub-
questions about the degree to which they plan and organise the physical activity, which type of
physical activities they plan, duration of activities, whether the activities take place outside or
inside and (3) ‘Physical environment’ with sub-questions about the size of the area outside and
inside, in which areas the children prefer to play, which other areas outside the preschool they
use for physical play, and rules for physical active play. The participants did not receive the interview
guide before the interview. The interviews, with a duration of respectively 39 minutes for preschool
1M, 45 minutes for preschool 2G and 31 minutes for preschool 3Mo, were recorded. Data from the
interviews were transcribed using the NVIVO 11 software. The participants talked freely and also
much with each other. The moderator took a secluded role. All participants were encouraged to
speak. After the analysis, the interview transcripts were submitted to the research participants for
approval to ensure reliability. Thus, we avoided the problem of participants not recognising their
own experiences (Kara 2015). The preschool staff were fully informed about the procedures
before consenting to the study. The preschool staff received written and oral information about
the procedures and ethical standards prior to signing the written consent form. They were also
informed that the study was voluntary and had been approved by the Norwegian Social Science
Data Services (NSD).

Analyses of data

The analyses were based on transcribed interviews and focused on meanings, as described by Johan-
nessen, Tufte, and Christoffersen (2010). The content analysis reduced the data material to theoreti-
cal labels based on qualities and dimensions in the material, for example, qualities and dimensions
such as they mostly activate themselves or personally, | can never teach children to be children (Corbin
and Strauss 2015). Such an approach is preferred when researchers intend to describe and under-
stand common interpretations of a certain phenomenon by preschool staff (Postholm 2010). With

Table 1. Descriptive data on preschool staff and children in the three preschools.

Preschool Employees (N) Children (N)
Nr. M 5 27
Nr. 2G 5 30

Nr. 3Mo 3 10
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such a strategy, opinions and statements in relation to the link between individual identity and col-
lective identity are identified as themes. The data material has been processed in two steps in
accordance with Kvale and Brinkmann (2015). The discussions were analysed to find statements
that could represent both an individual and collective identity. Each participant was encouraged
to speak. Some participants talked a lot, which meant that the moderator had to ask direct questions
to other participants to make sure all their opinions were expressed. The data material was processed
and analysed in two steps, which are described in the next sections.

Step 1: reducing the data and meaning condensation

Already during transcription, reflections about individual identity and collective identity were noted.
Through careful reading of the transcribed interviews, a first impression of the content of the data
was formed. Thoughts about the social and emotional aspects of the interview situation were noted
(Kvale and Brinkmann 2015). Preliminary reflections and ideas about the themes that were discussed
in the focus groups were made, based on the readings of excerpts from the interviews. The first step
reduced the data and placed statements and citations in meaning units, according to the interview
guide. The immediate meaning was compressed into shorter sentences. Statements in relation to the
three overarching topics in the interview guide were organised under individual and collective
identities.

Step 2: theoretical labels and interpretation

In the second step, the data in the meaning units were related to the theoretical labels. For example,
a theoretical label about individual identity emerged from these excerpts from the data material:
They mostly activate themselves. | do not think it is so profitable form them that we are so close all
the time. Personally, | do not think | will ever be able to teach a child to be a child. These statements
deal with individual opinions and are for that reason related to individual identity, and they were
given the same theoretical label. Moreover, on the question regarding initiating physical activity
statements like We do that all the time. If children do not get started with something or need help
... then we will get started. These statements express a form of agreement among the preschool
staff and can be associated with collective identity.

Based on excerpts from the three preschools, the material was analysed and interpreted within
the themes ‘individual opinions’ and ‘collective opinions’, which will be outlined below.

Findings

This study shows that all three preschools have visible opinions, both individual and collective
opinions at the same time in their own preschool. This is relatively clear in preschool TM. In these
preschool, an employee expresses a personal opinion and expressed: Personally, | think role-
playing is more important for social intelligence, because we seem to be lacking a bit of that. | feel
that preschool children are mostly active. On the other hand, an employee in the same preschool
answered the following the question about the degree of initiative in physical activity: Yes, we do
that all the time. In preschool 1M one employee stated that personally, | can never teach children
to be children. She stated | do not think it is profitable for us to be so close all the time. At the same
time, they argue that they have discussions at personal meetings, and argue that it is important
to encourage children to participate in physically active play. However, how preschool employees
relate to physical activity depends on personal interests. Furthermore, they stated that they initiate
physical activity if children do not get started, or if children need help. They said that they participate
in children’s play if the children ask them to enjoy, but itis just a little while. Does not have the capasity
to stay long in the play. Another employee said that it is rarely they organise physical activity. In
addition, the preschool children play in the sports hall once in a while, but there is no point in
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being there for a long time. All toys and equipment are gone after 3pm Then they run more, more
‘catch and run’. Furthermore, indoor running was not allowed in the preschool. It is a common
rule for everyone.

In preschool 2G it is also visible that some opinions are personal and others collective. One of the
employees states that she will admit that when children enjoy themselves in play, and have a good
time, lam not eager to break up the play for them to run. This is supported by another employee who
agree and said | agree with her. If they sit and enjoy themselves in role play or interaction in play, | think
it is more important than that they should run. Furthermore, one of the employees claimed that chil-
dren benefit from being warm and sweaty. Moreover, the same employee said that she is not good
enough to organise physical activity and needs to focus more on facilitating physical play. On the
other hand, the group of employees highlighted that they are very active. They said: They [children]
know that we mostly try to be with them. Itis almost as they expect us to join them when they come to
ask. It is almost adults who initiate physical activity. One of the employees emphasised / have to be a
role model. They also emphasised that they facilitate the environment and go on trips. Furthermore,
they claimed that their actions are reflected in the children’s actions. We are used to the active lifestyle.
One of the employees argued that if the environment among the employees had been calm, then | can
imagine that the activity among the children also would have been calmer. The children like the adults
to participate in physically active play. Furthermore, the preschool employees claim that the adults
make the children physically active. However, they also emphasises that they as individuals have
different strengths. One of the employees is good at participating in children’s physical activity,
while another employee is creative with making things in the forest with the children.

In the same way, as for preschool 1M og 2G, preschool 3Mo also have statements and opinions
related to individual and collective identity. One statement of one employee is an expression of indi-
vidual identity. She said: It is allowed to run inside sometimes. Moreover, the employee said: Yes,
because | remember that from | was little. It was allowed at grandma'’s. | thougt that was funny. Further-
more, the employees agree that it is up to the individual employee to decide the length of trips. Trips
varied from approximately 0.3-5 kilometres, which reflected the employees’ individual wishes and
capacity. The length of the trips also varied depending on whether there is a road or in nature.
Regarding physical activity one of the employees states that they want to participate in children’s
physical play. Otherwise, it will be boring. Yes, we will participate. Furthermore the group of employ-
ees have realised that they are good at outdoor activities. They also read books, make letters out of
sticks, make autumn pictures of leaves, and use books to learn the names of things in nature. It is
important to offer the children fresh air before sitting down to learn theoretical knowledge. They
also highlight the importance of the children’s participation in decision-making and associate this
with children’s joy in physical activity. When asked about organisation the employees’ answer the
following: It happens impulsively, but usually happens several times during a day. The employees’
agreed with the main focus of the preschool activities. They state: We have selected what we like
to do, cow barns and outdoor activities. Furthermore, they emphasise that they spend most of the
day outdoors.

Discussion

It is challenging to decide whether a statement is an expression of a personal opinion related to a
specific situation, or whether it is an expression of individual identity. On the other hand, it is to a
greater extent possible to argue whether the agreement in the group of employees is an expression
of collective identity. Some of the statements from the interviews express awareness as a basis for
collective actions. In the following, | will discuss the findings in light of the theoretical framework
related to individual and collective identity in a community of practice.

In preschool 1M there is a wide range in the employees’ reflections regarding facilitating chil-
dren’s physical activity. One of the employees think children’s role-play is more important than
focus on physical activity, while antoher employee states that she believes they initiate and gets
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started physical activity among the children all the time. At the same time, they argue that they have
discussions at personal meetings, and argue that it is important to encourage children to participate
in physically active play. This indicates a distance between one of the employees’ opinions and the
group of employees’ collective perception of how to get the children physically active. Practical
experience, or what Grimen (2008) calls practical knowledge, will often form the basis for the
choices one makes. In this case, the preschool would have benefited from an agreement on what
should be the most central values to focus on in preschool. This will, to a greater extent, ensure
that all employees contribute to children’s physical activity. Furthermore, there will be fewer confl-
icting interests among employees regarding the eager to facilitate children’s physical activity.
According to Alvestad et al. (2019) high-quality preschools are characterised by high competence,
professional enthusiasm and common goals and direction for educational work. Qualifying the dis-
cussions about the profession is not just about expressing professional understandings, but also
about challenging self-understandings in the field. This can help strengthen individual identity
(Angelo 2016). Preschool employees must be aware of their professional identity because they
must actively interact with children in development and learning processes, and thus be role
models who will positively influence children’s experience with physical activity. Furthermore,
Fossdal et al. (2018) show a significant association between preschool staff's average activity
levels and children’s corresponding activity levels during preschool hours. The awareness of
mental models, in this case, the preschool employees’ view of, and opinions about, physical activity
is related to the development of the skills of reflection and interaction (Senge 2006). Rather than
undermining differences, the group of employees can assess the differences as enriching (Angelo
2016). Different ways of explaining own expertise and work tasks can be thematised in collective
reflections that contribute to a nuanced and precise reflection framework for professional develop-
ment in the community of practice. This can be expressed through the fact that a group of preschool
employees can agree on a common symbol, but identify with it in different ways of acting, and in
practice perform their professional roles in very different ways (Heggen 2008). This means that
the goal is not to perform the professional role identically, but to utilise the employees’ individual
strengths on the way to the common goal of physical activity as a central value in the educational
work. This can strengthen collective identity and develop a culture with a focus on physical activity.
The educational leader must make professionalism in the preschool available to all employees by
using professional language and asking questions in everyday situations. Academics provide a
common frame of reference and a common language for preschool employees (Bgrhaug et al.
2018). Practical knowledge and academic knowledge are synthesised in complex practice situations
(Bgrhaug et al. 2018).

In preschool 2G there are indications of a culture characterised by collective thinking and prob-
ably a stronger collective identity than in preschool TM. Despite individual opinions as indications of
individual identity in this preschool as well, the preschool employees highlight their active lifestyle in
preschool. In contrast to preschool M1, there are not only discussions regarding children’s physical
activity at meetings but there are practical actions with physical activity. In this context, the pro-
fessional community of practice reflects a pattern of basic assumptions and values taught to new
employees and established between employees. This indicates a group learning that contributes
to the development of a community of practice where individual professional identities and collec-
tive identity gain a greater degree of compliance. The employees state that if the environment
among the employees had been calm, the activity among the children also would have been
calmer. Several studies have argued that positive encouragement and involvement from preschool
employees were associated with a higher level of physical activity among the children (Fossdal et al.
2018; Bjegrgen and Svendsen 2015; Goldfield et al. 2012; Gubbels et al. 2011; Brown, Pfeiffer et al.
2009, Brown, Googe et al. 2009). An enthusiastic adult who initiates and is passionate about the
activities is important for stimulating children’s inner motivation. The employees’ availability, way
of being and physical position matter (Christensen 2012). Kippe, Fossdal, and Lagestad (2021) also
highlight the importance of preschool employees as major contributors to the physical activity of
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preschool children. According to Heggen (2008), professional identity is based on self-identity and is
defined and redefined in a person’s participation in various practices. A strong collective identity
with a focus on physical activity as a central value is of importance for employees to develop
their individual professional identity. Furthermore, participation in a community of practice leads
to an «anticipatory socialization» where the employees experience first-hand learning with the
absorption of values that prepares for adaption to a culture characterised by the fact that the
employees have a common language, terminology and a common perception of what are central
values regarding the practice related to the work with children’s physical activity. Preschools that
consist of employees with strong positive attitudes towards physical activity and who focus on pro-
moting physical activity create more activity among the children than preschools without a similar
focus and with employees who do not have similarly strong positive attitudes towards physical
activity (Mikkelsen 2011). Pedagogical professionalism requires that employees raise implicit pro-
cesses to a level where it is possible to reflect on them, and possibly change the silent practice
which is not in line with the pedagogical intentions. In preschool 2G the employees highlight the
importance to be physically active, while , it is a goal that the children learn to initiate activity them-
selves. This is supported by the statements where the employees express that they are not eager to
break up the play for them to run. A common value in preschool 2G is the focus on physical activity,
but they also emphasises that they as individuals have different strengths. One of the employees is
good at participating in children’s physical activity, while another employee is creative with making
things in the forest with the children. This is in line with Heggen (2008) who emphasised the impor-
tance of the opportunity to perform their professional role in different ways.

Preschool 3Mo has a great focus on outdoor activities. They are outdoors from 9.30am to 15pm in
line with their interests in outdoor activities. Even if they have common interests in outdoor activi-
ties, there are possibilities for individual adaptions for the employees regarding the length of the
trips. This is expressed through the freedom each employee has to adapt the length of the trips
in line with the employees’ individual wishes and capacity. The findings indicate a connection
between the opinion of the individual employee and the group of employees’ collective perception
of physical activity as an important value in preschool. The employees agree on the importance of
the outdoor activities, even if they practise differently. Binder (2018) claims that personal identity is
about what we choose to be important to us. One of the employees states that running inside is
allowed sometimes because she remembers that was allowed at grandma’s. This indicates that
she wants the children to experience running indoors because she remembers this activity as
funny play. This is a personal opinion based on personal experience which is in accordance with
the group of employees focus on children’s physical activity. We combine elements from collective
identities, relational identities and roles, and link them to events in our own lives, together with our
feelings, needs and imagination. In this way, identity can be presented as a construction, choice and
project (Heggen 2008). Human self-production is always, and necessarily, a result of social processes
(Berger and Luckmann 1967). Physical activity is created through individuals in a community of prac-
tice mutually influencing each other and creating a community of practice with physical activity as a
central value and high importance. The collective identity means that a collective of employees
recognises themselves in practice and where recognition creates a basis for collective action
(Heggen 2008). Culture aims to bind together into a community with collective ways of thinking
and acting (Gotvassli and Vannebo 2016).

Conclusion

This study shows a variety of opinions, both individual and collective, in each preschool regarding
the children’s physical activity. Preschool 2G and 3Mo have a stronger connection between individ-
ual and collective opinions than preschool M1. During a day at preschool, children meet both indi-
vidual employees who perform their professional role based on their personal opinions regarding
physical activity, and a group of employees who represent collective opinions expressed through
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identities and culture. According to the theoretical framework in this study, the connections
between the individual and collective opinions indicate a relationship between the individual iden-
tity and the collective identity that can have an impact on the quality of the work with children’s
physical activity. The community in the preschool is characterised by a culture. The culture
becomes a control mechanism through plans and rules to manage and regulate children’s physical
activity in preschool. This constitutes the prerequisite for the work with children’s physical activity.
This underlines the importance of working for a culture with adaptions to shared values. Through
reflection and cognitive work, the group of preschool employees can develop a community
where physical activity is a central value.
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