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Abstract

In this study we compare the situation of two mites, the San people of Botswana and the
Travellers in Norway. We want to explore how theay of life, their culture, travelling then
want to show how knowledge of resilience and ptotedactors can be important for the
survival and development of minority cultures imgeal and for the life and education of
children in particular.
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Introduction

A minority can be defined as a group of people witine cultural, social, religious, linguistic
or physical characteristics that identify them gfecent from the majority of people in the
area where they live. There are some 5000 ethoigpgrin the world, and more than 200
countries have a significant minority ethnic oigiglus group. In many cases, belonging to a
minority has meant discrimination and less acoegss$ential services such as health,
education and protection (Phinney and Rotheram )128most 900 million people belong to
groups that experience disadvantage as a resténfidentity (The State of the World’s
Children 2006). In most cases, indigenous peo@eanceptualized as minorities (Suzman
2001). They have many characteristics in commoh winorities, but they also have some
distinctive traits. They insist on their right ts@parate culture linked to a particular territory
and their history. On the whole, they have maimditheir own language, culture and social
organization (Kipuri 2006).

The San people and the Travellers — background

The San people are an indigenous minority thatlie¥ed to have existed for more than
30,000 years. Now existing in smaller and scattgredps, they are found in South Africa,
Namibia and in much smaller groups in other coestin the Southern Region of Africa
(Suzman, 2001). Botswana has the largest numigampeople in the region, with numbers
of up to 50,000 (Le Roux, 1999).

Until recently the San people were known for tlineinting and gathering lifestyle. For many
centuries they moved from one place to anotheeanch of what the land can provide in
order to survive. Traditionally, they have lived stlg in the Kalahari Desert and on its
fringes.



"We used to walk for 30-40 kilometres. My expemesdo gather food every
day. There was never any rest; we had to gathethalkime. Today there is no
place to gather. | live in one place now, and | jast at home looking after the
children. In the old days we used to take the childvith us when we
gathered" (San, woman 62).

The Travellers are claimed by most historians teet@iginated from India, and to have
settled in Norway in the f5century (St.meld. nr.15, 2000-2001, Gotaas, 20DD)ate they
are recognized as a national minority in Norwaye Tinavellers were known as small-scale
sellers and craftsmen. They travelled round thentgubringing news, songs and music,
offering their goods and taking on different jolsscaaftsmen. They bought and sold goods
and mended watches. Many worked as tinsmiths makipgmouldings for houses, and
different utensils for the kitchen such as knivesses and saucepans. The horse was
important to the Travellers. Having a horse meaop@rty and money. Travellers bought and
sold horses, and would often buy a sick horse entitsack to health and sell it for profit. The
horse was also important for travelling until irb19Travellers were forbidden to own and use
horses. "We cried when they took our horses awaselipsay many of the old people.

Ever since the Travellers came to Norway they Haged problems and have been
persecuted and looked down upon. The Norwegiarodtids have used a very harsh
assimilation policy towards the Travellers in ortiemake them "proper" Norwegians,
stopping them from travelling, and denying thenirtbevn family, language and culture. This
tragic history has made the Travellers a group wigimy challenges and problems even in
modern society.

The Travellers and the Roma people may have somenon roots far back in history, but in
Norway they are two separate groups with diffeteanguages and distinctive cultural features
and they do not mix. Both have acquired the statumtional minority groups in Norway.

The population of Roma is large in Europe, butdhae only about 500 Roma in Norway,
while the Travellers number between 5, 000 to 1@,0be Travellers in Norway are a more
mixed group than the Roma, and over the last 26sya&ed marriage between Travellers
and other Norwegians has become more common. Tdwellers are also more integrated
into Norwegian society than the Roma are. Nonesiseliney still face problems of less
education, a culture that is vanishing and the egpee of not being fully accepted into
Norwegian society.

The Roma people have faced great problems in Eufidpe is why 11 countries have joined
a programme called "The Decade of Roma Inclusid@¥b2D15". The aim of the programme
is to improve the socio-economic status and sae@lision of the Roma within a regional
framework. Norway is not involved in this programrbeat has its own.

On 13 September 2007 the UN Declaration of théan®Rigf Indigenous Peoples
was accepted by 143 members of the UN General AdgeBven though a declaration is not
binding for UN member states, it is an importantestone in the fight for international
recognition of the needs and rights of indigenoaspte.

Method

In order to collect information we have used iniews with two minority groups, the San
people in Botswana and the Travellers in Norway.al¢e used observations and literature



reviews. Our method of interviewing has includeffledent types of conversation, from the
informal to the formal. The interviews among thaveallers were carried out over a period of
four years. We interviewed 18 women and 14 men agédeen 25 — 90 years. Many of the
persons have been interviewed several times. Tinealdnterviews of the San people were
carried out only once, but there have been infommettings over a period of three years. We
interviewed 8 women and 6 men. Some of the intersimok place in a group setting. The
reason is that both the Travellers and San peapferbeing in groups where they have
relatives and close friends around them. Thereal@ays one person in the groups who
spoke on behalf of the others, but who would cdrtbel group members on certain questions.
We interviewed people with and without educatidwose who work for different
organisations, pre- and primary school teacherganehts. Our aim was to gather the
Travellers and the San people’s own stories ardateins on their lives with particular focus
on their travelling, culture, family life, educati@nd language. People were interviewed in
different situations; in the informal context, sit} in a car, a caravan, a kitchen, a dining
room, out in the open, under a tree, or in a momnal situation. All the interviews have been
recorded. All the informants consented to parti@@and they were guaranteed anonymity.

Anne-Mari Larsen interviewed all the Travellersetwer with Anna Gustavsen from the
Travellers’ organisation. Gustavsen has openedabe to other Travellers. She contacted the
informants, talked to them and explained the pugmdghe project. Gustavsen’s participation
in the interviews has been of great importance lieeaf her knowledge of the people and
their culture. The informants felt safe and repotteat it was easier to talk because of her
presence. Anne-Mari Larsen and Stella Nguluka wigered the San together with Xhwaa
Qubi and Xhoma Qhomatca, both San people. Theyhalged with translation and guidance
in understanding certain San cultural perceptiblggiluka, Qubi and Qhomatca have opened
the door to the San (Larsen & Nguluka, 2007).

Both the San and the Travellers are suspiciougople outside their own group, especially if
they represent school, or the authorities. Theydeomho are you, what you want, whether
this is another abuse of their group or will theyually benefit? Many felt anxious about
talking to us, but felt more secure when we canth ame of their own people. Interviewing
takes time. If the weather was good, the Travehaght suddenly travel or move. When we
arrived, some of them told us they had decidedaotlk to us, because their family did not
like it, and others said "It hurts so much. | jusint to cry, it is better not to talk".
Nevertheless, we did manage to get some very irapoirtformation.

Arve Gunnestad has carried out a project entitRekilience - a cross-cultural study of the
ability to cope, protective factors and supporfwecesses among children in Southern Africa
and Norway". In this project, he collected stofiesn students from Zambia, Swaziland and
Norway about a crisis in their childhood and whelpled them to cope and get through the
problems. He also analysed a number of interndtsindies on resilience (Rutter 1990,
Antonovsky 2000, Werner and Smith 1992). He wan #i#e to identify a number of

different protective factors. These are factordhimithe child or in its environment that

reduce the effect of risk factors and / or streagtthe child’s ability to overcome the
difficulties. In his study Gunnestad grouped thetgctive factors in three groups. These
factors were

1) Network factors — external support

2) Abilities and skills — the children’s own resoes



3) Meaning, values and faith — existential anduraltsupport (Gunnestad 2003 and 2006).
After presenting some data on the situation of3ae people and the Travellers, we want to
look at how the theory of resilience can be usefuinderstanding and improving their
situation.

A comparison of some cultural features between th®an and the Travellers
Travelling

Living mostly as craftsmen and salesmen, Traveliare always moved from place to place,
but would often stay for a night or so with relasy in tents, or on farms they found on their
way. Both men and women sold goods at the dootghisuwas mainly women’s work. They
often sold the goods the men had made, but theysald articles they had bought in large
guantities. Sometimes they took money, at otheedithey exchanged goods for food
(Gotaas, 2000).

For the Travellers, travelling was a necessityriteo to earn their living, but it was also a
life-style and a culture. As soon as the winteregasay to spring, many of them started
feeling restless and wanted to start travelling selting.

"Life has no meaning without travelling. If | coaldtravel | couldn't live. It is
difficult to explain, but you just have to traviel, meet relatives and friends,
see new places, find work and feel free"(Travelleman 32 years).

Travelling is important in the Travellers’ cultuaed they give the three following reasons:
they travel in order to have the feeling of beirggef leaving time behind and deciding
themselves where and when to go. Some say thesl takeep in touch with their family and
other relatives. They also travel to get work ammbme.

As hunters and gatherers, the San people natinatlyfo move around within a certain area in
order to find game as well as fruit, berries, leaand roots for food and medicine. They had
to move according to the seasons, and mobilityalss necessary for the regeneration of the
environment. It was important for sustainabilityh@arvest with understanding (Kipuri 2006).
The migration of the San people made it easieoffoer tribes to settle on their best lands
when they were away.

"We had a base where we lived and we travelledradtda look for food. My
grandfather looked for animals and plants. If somefound food they would
call the rest of us so we also could gather” (San).

The travelling life style seems to have met wittidiunderstanding from the authorities in
both Norway and in Botswana. In Norway, the autiesitried to stop the Travellers from
travelling and to make them settle down, put tbkildren into school and assimilate them
into mainstream Norwegian society. The Travellergehalso been persecuted, laws have
been made to try to control their lifestyle, anddren have been taken from their parents and
put into foster families to grow up in a "properbiegian family without travelling. They
were prevented from practising their culture, spegkheir language, singing their songs, and
discouraged from keeping in touch with relative®trer Travellers. Many of the Travellers
neverhad the opportunity to have an education.



In Botswana, many San communities have been maowedtheir traditional ancestral
territories in the central Kalahari Desert becanfsthe establishment of game parks. The
authorities have tried to settle them in villagdseve their traditional skills in hunting and
gathering are not applicable.

Culture

Both the Travellers and the San people displaglmgass of talent, traditional knowledge and
fulfilment in their cultural expressions. For inst&, both groups find expression through
songs, music and art to be among their most vaduatdomplishments. The Travellers have a
heritage of traditional songs and music that weeduwhenever they met. They also had
different types of handicrafts that they made 1b Semilarly, the San people’s dance

festivals and art are now world-famous and makenzarkable contribution to the nation’s
cultural heritage.

"We were good singers and sang lively songs whewewe happy, but
suddenly we could sing a sad song and then weadlrging. It was the
emotions in the songs that took us into differembas. We expressed
happiness, sorrow and pain in our songs, and | are & was a good therapy
for everyone," (Traveller, man 61).

"Song and dance is very important to us. We singd&e people well and we
dance. The women sing and clap the rhythm, anchéredance, but women
can dance and make people well too. We dance agdasier a good hunt"
(San, woman 32).

Both these groups seem to display a deep interesory-telling. They both describe the
practice of sitting around the fire in the eveniagsl telling stories. This was not just a form
of evening recreation: the content of the storias aimed at teaching good behaviour,
surviving danger and procuring food. The San ssoreuld also touch on where animals had
been seen grazing, or where to find wild berrieayés and fruit and how to get them; the
Travellers’ stories would recount the day’s happgsiand reveal information about possible
places to sell goods, expected and acceptable cotalget a good price and where it might
be possible to stay overnight.

San culture relates to hunting and gathering. Tdret&inter has specialised knowledge of
where to find game in different seasons, he knoovs fo interpret tracks to see if the animal
is male or female, young or old, weak or strong laadan tell if there were other animals and
how old the track is. The San gatherer also hasiast knowledge of where and how to find
fruit, roots, leaves and berries. Another fielthis production of arts and crafts. The
production include jewellery, tools and househtdains using materials such as ostrich
eggshells, leather, wood, dried fruits and tre&.bais requires knowledge and access to
materials as well as artistic talent (Kxao Moseal €2006).

The family

Both the Travellers and the San people have livagls lives with little emphasis on the
acquisition of material goods. One very importdateent is family life. There are striking



similarities in the family relationships of theseotgroups. Both groups often express the
importance of family and relations. They feel mseeure, loved and appreciated by their
own families and tend to feel more relaxed anditnggowards their own kind. Both the
Travellers and the San people say "It is as ifiweih two worlds; one when we are free and
can be ourselves with our family and relatives; when we have to pretend to be someone
else when we are out in society". Both groups shateong tendency to display very close
and strong family affiliations and a preferencetfair own kind.

"Family is important, very important. Because yaum choose friends, but you
cannot choose who your mother is or who your sistego family is

important. No matter how bad they are, or how ttregted you, they are still
important” (San, man 33).

"We survived in the old days because we had ouifyffaround us. That was
the security. It is when we have our family arowedcan completely relax and
be ourselves. We have friends who are not Trawlart we keep a distance.
It happens automatically. Sometimes | try not td,llxan’t. | say to myself;
you must believe in people and what they say. gainaand again |
experience that they are not to be trusted" (Travelvoman 52).

Interdependency and the readiness to share thegitbéred and other survival ethics were
clearly portrayed amongst the San people who waually found in small communities of up
to 30 people. In the past, when one harvested fMather Nature”, the bounty was gladly
shared with the rest of the community. In the sarag that the food was shared, information
about where the food was found was also freelyiliged for everyone’s benefit. In much

the same way, the Travellers have displayed the strang sense of shared experience, food
and possessions. If the father obtained work soraexin the country, the whole family

would always move and join him, and ideally manyilges would travel together.

"What | remember best is the loyalty and solidagityong us. If one of us
earned a lot or got a lot of food one day, he ag slould share with the rest of
us. We didn’t save or put money in the bank. Wd wat we had and were
satisfied with little" (Traveller, woman 76).

"We always lived many of us together. The wholdéyamas there. We would
always share when we found food. If one familyfoad and one did not have,
we shared. We never picked all the food, but séwet told the others were
to find food" (San, woman 71).

The possible reason for these tight family relaglops displayed by these two groups can be
ascribed to the need observed amongst most mewafiany kind to seek cohesion, strength,
and loyalty towards one another, against the preggcand discrimination they incur as
isolated members in a wider society. They findwieleness and identity they seek in their
own families and kind.

Education
Traditionally, the San people and the Travellengelf@ad no need for formal education, as

conceptualized in modern terms. Children acquinedt indigenous knowledge through their
constant interaction with both the adult world &nel physical environment around them



(Batibo, 2005). They learnt what they needed torkfrom their parents, older siblings and
from the rest of the community. Education took platthe everyday activities of adults,
sometimes in small groups and sometimes as onadanteraction. There was no element of
competition and nobody could fail. There was n@ooal punishment because it was
unnecessary. Education was completely relevarddoial cohesion and survival (Le Roux
2004).

Both groups have access to adequate educationaitapjties, one in a developed country
like Norway, the other in Botswana with a fairlyngeous educational provision in
comparison with other African states. Unfortunatielyboth groups, very few have attained
high levels of education. Several studies and egpees amongst the San people show that
whenever their children enrolled in a school, theyld leave at various stages of their
education as soon as they met a crisis they catldeal with. The evidence also shows, for
the most part, that the first two or three yearthefSan child’s school life have been
traumatic (Le Roux 1999). The children often ruragirom school. The fact that most of
these children never went back to school is botridy the low levels of education amongst
this group of people.

"l ran away from school because the bigger boyséatd us. | could not feel
safe in school. My parents lived far away. | coutd understand what the
teacher said, and | had no one to ask" (San, man 34

We find similarities in the Travellers group. Thewmvelling culture was never accepted and
the school authorities did not draw up special pgognes to meet their needs.

"l didn’t know any Travellers who had an educati@ur life didn’t include a
formal education, and we thought we were not ableaive one. Most of us
have experienced school as a pain. It was a place of us wanted to be. At
the schools we were Travellers, if we learnt amghwe learnt it, and if we did
not learn, it did not matter. If we travelled it /aetter, and if we came back
late in autumn, we came. We experienced this agtdnde of indifference on
the part of the teacher” (Traveller, woman 64).

The Travellers have sent their children to schibot,only a few have completed their
education. Due to their travelling, the childreteatied a large number of different schools
for a few weeks at a time, possibly for only 3 yeérs in total. The children faced problems
of being new in the class, not knowing the otheldcén or the teachers, the methods of
teaching were different and the dialects spokeheschool differed from their own. They
were often mocked for being Travellers, and paretsld take their children out of school
because they did not want to see them suffer.

With this background we can understand the sitnatfdoth groups and why they have
suffered similar kinds of problems with school. lEgsample, it was expected that both groups
should adjust to the majority culture’s demands laadh the mainstream languages and
adapt; but neither group felt any obligation tosdo In the case of the San, the authorities sent
big trucks to collect the San children and takerthie school. They were put into schools
where neither the teachers nor the staff at theelsospoke their language. There was no
communication between school and home, and thdrehilwere often beaten because they
did not understand and they did not behave astwhers expected them to do.



"The Government sends a truck to the farm and ttiesshildren to the school
and they are there till the end of the term. Theneo link between the teacher,
the boarding and the parents" (San, man 34).

"l have been to school, but I did not learn muélorie of us didn’t understand
there was no one to help us. Instead they callathuses and said crows and
other birds learnt better than we did. There wengpeople staying in my
home, but none of them had been to school, sacthég not help” (Traveller,
55).

Both the San and the Travellers preferred to bk ehildren from their own group. If there
were no others from their group at the school fleétyinsecure, had no friends and the result
was often that they ran away after just a shotibdesf time. A few efforts initiated mostly by
non-governmental and charitable organisations kawerged in recent years attempting to
mitigate this situation. One example is the seroifered by Bokamoso Trust (Kuru Family
of Organisations), an umbrella organisation fordeeelopment of the San people. Having
assessed the prevailing situation, an emergenajicolfor the specific needs in a specific
place was strategized. The first preschool wadkstteed in 1980 in a San-dominated area in
Western Botswana. A special curriculum with a motieague approach in early learning
delivered by teachers from the child’s communitys\gaen as a friendlier transition to ease
the child into formal learning. One of the main aifar starting a preschool for San children
was to try to reduce the San children’s dropouw mafprimary school through a culturally-
sensitive quality education. The rationale was éhpteschool foundation would give the
children knowledge of their own community and theewvef life. From the strength of their
own cultural background, the children would hawvaance to know the national culture and
gain a glimpse into the outside world before jognprimary school. The programmes in
preschools are informal and less strict and thieliem would be introduced to the Botswana
culture by a trained teacher. Research among the&aple (Le Roux, 1995, Motshabi,
2003) show that the children who attend these poess stay longer at school, they get to
know the culture, learn routines and also learmtteonal language.

Travellers have no tradition of sending their clelito preschools. Afraid of leaving such
small children to the care of others, they wargrtect them because of what they fear
society might do to them. But during the last 1@rgethe tide seems to have turned
somewhat, and some Travellers have started totkeircchildren to preschool. No research
has been done regarding Travellers’ experiencdspréschools, but parents interviewed
indicate that their children have benefited a gdeatl from this experience, especially
socially (Larsen et al. 2007).

Although there are few San and few Travellers \witfh levels of education, some display
great pride in this achievement; and others, ssimgly do not. However, there are those who
have a high level of education but choose to Hie& ethnic identity.

Language
Norwegian is the language used by the Travellersthey also have their own language,

Romani.Romani is not a written language and children werteallowed to speak it at school.
At home they spoke Romani, and it was difficult fieem to understand why they were



forbidden to use it in school. Due to the lack @@ieation in the Romani language and the
stringent restrictions imposed by society in forrdays, few Travellers today are able to
speak the Romani language properly.

In Botswana, the language barrier is vast, bectngs&an linguistic system is very divergent
from that of most Bantu languages. The languagekespby San people are very different
from those of other language groups found in tiggore However only Setswana and English
are used as mediums of instruction in primary stsha@dthough the revised national policy

of Botswana advocates the use of the mother toag@emedium of instruction for the first
three years of a child’s primary school life (Botswa 1974), in practice this is not happening
yet. As a result, San children struggle with thallemge of a new language when they enter
the new learning environment at school, which temfliscouraging because they have
difficulties expressing themselves. Nothing thdackihows or wants to know matters when
there is a language barrier, and integration inéorbain ethnic group becomes difficult.

"We had problems in primary school. We did not ktlosir language, and the
teachers did not know my language. Teachers dichaee to learn our
language. We had to learn their language. Setsweasthe medium of
instruction. Those from Kaglahadi knew Setswana@ndd interpret for us.
Teacher used them.

Three, four years we had problems. Then in the yé#ar they introduced
English and it made the problem even" (San, man 34)

For a small group of San people called the Natanguage development programme is
proving effective, particularly in adult literacin this programme some parts of the New
Testament have been translated, and a grammardmabétictionary are now also available.
The aim is to create ways to help people becoraeat® in their mother tongue as a step
towards learning Setswana, English and other lagegéKFO, 2006). If the policy of a
mother tongue is enforced in primary school theoelal be source materials for the Naro-
speaking groups of San people to use. The Bokamady Childhood Training Programme
uses a lot of Naro materials in capacity-buildindNiaro-speaking areas. This is especially
evident in the theme books that the training progne provides for teachers.

Resilience in minorities

We have seen that the San people and the Travaiersnorities in Botswana and Norway
historically have been suppressed and marginairéldas a result have faced many
difficulties in their lives. Resilience is a conté&orrowed from the area of physics, where it
refers to the ability of a material to regain rdial shape after being stretched, pressed or
twisted. In relation to children or human beinggéneral it refers to the ability to get through
and cope in difficult situations, or to regain sgggh and a normal way of living after
experiencing hardships and crises (Masten 2001).

Risk factors

International research has identified a numberssffiactors in children’s lives as they grow
up. These include: alcoholism in the family, abysmerty, lack of education among parents,
unemployment, mental iliness, physical illnesspdie, death of close family member etc.
(Werner and Smith 1992). If one makes a study a$¢hyoung people who are not



succeeding - those who are drug addicts, withgoib @r education, involved in criminal
activities or socially maladjusted - one will fitltat most of them have been exposed to
several such risk factors in their lives duringl@dhood. They can often tell of a rough and sad
childhood. On the other hand longitudinal studi@agehshown that even among those who
have grown up with four or more such risk factorsheir home or close environment, 30-40
% are coping and developing well as young peopteyaning adults (Werner and Smith

1992, Grotberg 2003).

Protective factors

In this section we want to discuss how protectaatdrs have given strength or in the future
even more may generate strength for these mingnityps. As mentioned before, we have
grouped the protective factors in three group$Ndtwork factors, 2) Abilities and skills, and
3) Meaning values and faith.

Network factors

In most studies of resiliencthe network- the social support - comes out as one of the
strongest and most important protective factorswiek factors include family, relatives,
friends, workmates, neighbours, members of orgénisaetc. with whom one interacts on a
regular basis. Among those children who have c@meldmanaged well in spite of many
hardships in their families, almost all have hatkast one other person to relate to, to have
fellowship with and feel that they belong togethi¢uman beings are social beings. We need
other people in order to cope and thrive.

Network emerges in this study in the aspect ofngtfamily cohesionAmong both the
Travellers and the San, the extended family is eegely knit. They meet and celebrate
together, they share experiences and goods, apeéthay each other’s fellowship. This
factor has been vital for them in order to sunde¢h physically and socially. They have
shared the little they have had of food, moneygoatis. If someone had something, he
would share it with others who did not have anyghifihe family also provided social and
practical support for each other in a society thaarlier years had been quite harsh.

The weakness in this factor has been that thaHlatthese minorities have been isolated to a
large extent, and they belong to quite small grabpsgive few opportunities for diverse
development. Even though the San people numbeit 8000 in Botswana, they are spread
across different areas and are also divided irfferdnt language groups that do not
understand each other’s language. The isolatidheoTravellers may to a large extent come
from the way that the Norwegian authorities in plast tried to stop them from travelling and
showed little respect for their lifestyle and coétuThis has made them sceptical about the
majority of institutions and the Norwegian sociatyith the San too, linguistic and cultural
differences have created a barrier to contachdfTiravellers and the San had also had a
relationship with groups outside their own, thisukebhave made the network factor even
stronger and thereby able to generate more stréogthe development of their culture and
lifestyle. This isolation is often compounded byg thck of adequate participation and
representation in forums where major political atiter decisions are made, often resulting in
misconceptions and misapplication in assessmendg i@@out minority groups.

Abilities and skills



The second group of protective factorsimlities and skills -people’s own resources. Here
we can think of many types of skills, for examplecational skills like making kitchen
utensils, tinsmith work, watch repair etc. that gmpical among the Travellers, or hunting
skills using home-made weapons and poison fronreatu skills and knowledge about
herbs, leaves, berries and roots for food and nmedlamong the San. We can think of
culturally-related skills such as songs, music dawices, storytelling, artwork in drawing,
painting and carving, handicrafts like goldsmithrkvand basketry, etc. which are quite rich
in both cultures. Other important skills are irgetual skills such as giftedness in schoolwork
among children or conservation skills among adults.

Skills and abilities give strength to people beestiey give them the ability to care for
themselves and to make their own living, whichital\for the sense of human dignity. They
build a positive self-image by giving people theliieg that they are able, useful and good at
making something or performing something that peoged and like. Both the Travellers
and the San had many skills in their culture.

The problem has been that modern society has deeio a way that has made some of
their skills outdated, for example through the gheeass production of kitchen utensils,
watches and other things; furthermore, some typgsaational skills have now been
professionalized requiring a licence to practianhIn many cases, the San have been
moved out of their traditional hunting and gathgrareas as these have been taken over for
farmland or game parks.

In addition, mainstream societies have stronglpeethunting and gathering as genuine or
sustainable livelihoods. As a result most of the Seople’s vocational skills in hunting,
gathering and living from the nature have been issfne to carry out.

When your vocational skills can no longer give yoreasonable income or enough food, you
need to look for other skills. Relevant skills &arning money in modern society are to a
large extent dependent on education. Educatioreakwn these groups because of travelling
and because their culture and lifestyle were ndudted in the education system and often
they did not feel welcome. So in many cases Trax®hnd San have descended into poverty
or become dependent on public welfare benefitsolddt abuse has also been a problem for
both groups as has been observed in other miroat@und the world, e.g. the Aborigines
and the American Indians. This is very detrimetdad person’s self-image and feeling of
human dignity. We can see the effect of this in ymaarginalized minority groups. Many of
them become depressed and feel destitute, anth#lyisesult in emotional and social
problems such as abuse of alcohol, crime, lackaifvation etc.

Meaning, values and faith

The third group of protective factors is meaningues and faith, i.e. existential support. If
people can seeraeaningin their lives, if they see that they have a naissir something they
want to acquire, and they see how they can reagértts such a goal, this can provide a
strong motivation to carry on (Antonovsky 2000, ikie2000). Furthermoresaluesare like a
compass: if a person has sound internalised vatlueg,can guide him or her to avoid a lot of
problems, and to live a good life. AlseJigion can give people hope because they believe
that God is there for them, that they are not gland that they can talk to God in prayer.
Christian fellowship and intercession are othemelets that have proved to give support and
protection (Torbjgrnsen et al. 2000).



This third group of protective factors has alsorbeeder pressure in the case of the
Travellers and the San people. As shown above, rogtheir traditional vocational activities
have become outdated or have been hindered bictiests, and new areas have only
developed to a very small extent due to lack otatlan. In many cases, the cultural
activities that could have been a source of idgnditfeeling of worth, motivation and income,
may also have stagnated. People still remembecamgerform some of the lively and
creative activities that were so vibrant 50 or ¥8@rs ago, but some of them have been
forgotten, and the activities have not developedhash as the vibrant development of
different types of music, dance, art and handidrafhe culture around them. This also affects
the sense of meaning and coherence in life. Lifg appear without meaning, and feelings of
depression can easily creep in.

We have seen that all the three main groups oéptieoe factors have been somewhat
negatively affected among Travellers and San pedpleir networks have to a large extent
been limited to their own group which has dwindiedumber over the years due to the
hardship of life and assimilation into mainstrearisty. Many of their skills have not
followed the development of the wider society arelreow outdated. Poverty, external
pressure and depression have also reduced thedi$erther development of traditional
cultural activities, which are so vital for idegtisense of meaning and coherence and mental
well- being.

How protective factors can be activated

We now want to look at how protective factors wittie minorities themselves, in their
culture and in their environment, can be furtheivated to create resilience and development
among these groups.

Abilities and skills - and education

Abilities and skillform a vital protective factor as they make peatike to fend for
themselves, to feel good about themselves and@lse appreciated by others. If you can
make something other people need, or perform sontethey like, it may give you an
income and it can make you an attractive friendwnek). In modern society, school and
education seem to be one of the important waysitairgy access to various areas of society.

As mentioned above, the Bokamoso Educational Taststarted preschools in San villages.
They have also started to train teachers from #refgople who better can understand the
San culture and San children (Nguluka 2005). Tipesschools emphasize San culture and
language, but they also introduce Setswana, kn@eleflthe wider society and experience
about how to learn in a school setting. In this wey San children are more confident when
they start school, and they cope better with |egyaind with interaction with their Setswana-
speaking classmates. This has increased the nwhBan children who succeed in primary
school. However, only a few have made it to higkgkrcation.

Development of culturally-relevant curricula forr§aeople in preschools is a pioneer work
and a step in the right direction. The lack of wtdtly-relevant curricula in education in
Botswana and other Southern African countries bagibuted to the San’s loss of cultural
identity and self-esteem, and also to less inténgsarticipating in education (Kxao Moses
Oma and Axel Thoma 2006). It is, however, importaat this development in preschools is
followed up in relation to curriculum developmeat primary and secondary schools. Even



at these levels, minority cultures should be inethich the ordinary curriculum for all children
to show that minorities are respected as full magtin a democratic society. These views are
strongly supported by the UN Declaration on thétsgf indigenous people which says that
indigenous peoples "have the right to the dignitg diversity of their cultures, traditions,
histories and aspirations which shall be approgiyaeflected in education and public
information” (article 15).

There is still a long way to go, but many NGOs #relSan themselves are working to
improve their situation and their rights. The Waikigroup of Indigenous Minorities in
Southern Africa (WIMSA) is one of the positive demments for effective engagement of
the San in the regional developmental processelslSAIwas established in 1996, as a
platform for the San people to air their views affféctively exchange information and
experiences from their communities. It has the mgsdf broad themes that address the
developmental issues of the San people in Botswédaiajbia and South Africa, particularly
in the following areas: assisting the San to gailitipal recognition; improving access to
financial, human and natural resources; fosterungdm rights awareness and providing legal
assistance and developing networks among the Shminnationally. The goal is to foster
San empowerment through individual, community aatiomal mechanisms, through
education and training, heritage and culture, dapaailding in various skills, and support in
issues such as HIV/AIDS. WIMSA relies mostly on dofunding for its sustainability,
(WIMSA, 2005).

An interesting example of the San people’s strufmi¢heir rights was a long-running court
case to get back their ancestral lands in the kaidbesert from the Government. The San
people won the case and were granted the righgttie sn that portion of the lan@otswana
Guardian, 2006, The Voice 2006). This is alsone lvith the UN Declaration on Indigenous
People which states that they have "the rightéddhds, territories and resources which they
have traditionally owned, occupied or otherwiseuaiagl" (Article 26). However, the crucial
issue is not just to win the case, but to win thmion of the Botswana people and gain a
general understanding of the right to the territmng their own way of living.

The Traveller project in Norway has aimed to makavé&llers’ history and culture more
visible and respected as a part of national cuituidorway. Children in Norwegian primary
schools should now be able to tell about the hyséod life of the national minority groups in
Norway. These include Travellers, Jews, Skogfieofbe of Finnish descent living in the
south-eastern part of the country), Kvens (peoplrmmnish descent living in the North) and
Roma/Gypsies (Kunnskapslgftet, 2006). The new FrasriePlan for the Preschool also says
that all children shall learn about the differeatianal cultures in Norway (Framework Plan
2006). The Travellers’ project also aims to makeasier for Travellers’ children to keep in
touch with their schools during the periods whesyttravel (spring, summer and autumn).
This is done by providing them with an interneklio their teachers so that they can do their
homework and get feedback from their teachers etem they are travelling. They can also
keep in touch with their classmates by e-mailirgrihsending pictures and getting messages
back. The project is led by A-M Larsen and is supgzbby the Ministry of Education and
Research, the Ministry of Labour and Social In@asand the Norwegian Directorate of
Education and Training (Larsen 2007).

Education is a key to access in society. For icgtath the Travellers took the opportunity to
develop and formalize their skills in their tradital areas such as making tin goods, watch
repair, blacksmith’s work, carpentry etc., they htigasily reclaim their position of



excellence in these and other related areas. Tiraye becoming a part of many professions
these days, and this might also be a possibilityrfavellers. In the same way it could be
possible for San people to find work where theyadole to use their own culture, e.g. in
wildlife conservation, tourism and environment cemsition etc. However, it is vital to
emphasise that the San and the Travellers shoukftlie decide which jobs they wish to
take or to develop. Two or three generation baadiwegians tended to be farmers and
fishermen, but due to developments in society nayaanly 3-5 % of them have these
occupations. In the same way we should not expetieople from minority or indigenous
groups should all stick to their traditional vooais. They need to have the chance to develop
their traditional vocations as well as choosing rséils and vocations. The UN Declaration
also underlines the principle of self determinatjArticle 3 and 4), and the right to "engage
freely in all their traditional and other econorantivities" (Article 20).

Language and culture — meaning, values and faith

A crucial issue in relation to minorities is theegtion ofmother tongue and majority
language Language is closely related to culture and etld@atity. There are many examples
around the world of majority groups trying to subdhbe language and culture of a minority
in order to control them and assimilate them ihtodominant nation. On the other hand,
there are minority groups that have struggled &pkiheir language and culture and that have
thus isolated themselves from the majority culamd society. Phinney and Rotheram (1987)
have gone through several studies from the USA tlaeylconclude that individuals who
either "underacculturate or overacculturate dohawe the flexibility to cope with their entire
cultural milieu” (p. 285). This is supported bytady by Stutman (2002) who summarized a
number of studies which indicate that those whoagarto learn the culture and language of
the majority well and at the same time keep thein tanguage and culture, do better both in
education and life than those who abandon their lawwguage and culture in order to become
fully assimilatedor those who just try to keep their own culture aambuage without

involving themselves with the other culture (Stutn2902).

The Norwegian language has never been a problethddfravellers; they have known it and
used it as they travelled around selling their godtbwever, because Romani has never been
a written language, and fewer and fewer peopleaisirg it, there is a fear that it may
disappear.

The Travellers’ organisation in Norway has recestbrted a project, with financial support
from the Ministry of Labour and Social Inclusion,tty and keep, develop and make Romani
a written language. A small booklet with storiearden, 2006) is currently being translated
into Romani, and the aim is to be able to use tihiges in pre- and primary schools. Having
books in Romani is important for the Travelleremdity. The San people speak different
languages, and until recently these were not wriilaguages. Most San people used to speak
only their own language. This made it difficult finem to get involved in the wider society,
and also to defend their rights in Botswana. Mamy see the importance of learning widely-
spoken languages such as Setswana and Englisthelyudlso acknowledge the value of
maintaining their identity through their mother gore.

Bi-culturalism(including bi-lingualism) requires that a perserable to move in two cultures,
speak the languages, know the norms, rules andpiigie behaviour and why people
behave the way they do. Development of bi-cultamalwill presuppose mutual respect and
understanding between representatives of the egltso that a person is free to move in the



other culturewvithout having to hide or abandon his or her owitunal identity. A Traveller
or a San person should not have to hide his igentibrder to get a good job or be elected
chairman of an organisation in his country, andhlsbtould feel proud and free as San or
Travellers.

Bi-cultural competence appears to increase peofdeility and promote their ability to
function in two cultures (Phinney and Rotheram )98vom this it seems that bi-culturalism
may be a promising alternative for minority groulb$s necessary for them to know the
majority language and culture in order to gain asde education, jobs and many other
sectors of society. At the same time, it is vitatetain one’s mother tongue and culture in
order to retain one’s cultural identity and supgayin one’s own group. Bi-culturalism can
give an advantage to others since one can moweoitiltures, take advantage of the best in
each of them and also be able to utilise elemdrds® culture in another. For example, an
educated San person can use his unique knowledgani$, seeds, and animals when he
works as a tourist guide in Kalahari, and he canhis knowledge of the wider society when
he want to organize his own people to fight foirthights.

Cultureis a factor that is related to all the main groapprotective factors. To a large extent
culture comes undéfeaning, values and faiths it covers the rules, norms, ideas of right and
wrong, good and evil, beautiful and ugly; it inoksdwhat we believe is important and what is
meaningful. Culture is expressed in a numbeskdfs like dances, songs and music, in the
production of food and goods, in games and spGuiure goes witmetwork how we meet

and greet, how we interact and live. Culture cay ba expressed when people are together.

Culture is at the core of the personality of a perand a group of people. It is the integrating
element in our personality. Culture is what binds experiences, our ideas, our faith and
attitudes together. If the culture is taken awayrfra group of people, the identity and their
strength diminishes or disappears at the same Dmjgression, emptiness and alcohol might
move in and take pre-eminence. Some people sedmntothat a minority that is bereft of its
own culture should immediately assimilate the vaJuales, norms, ideas and lifestyle that
the majority has developed through generationss iBmot the case. The result will rather be
a suppressed culture and a cultural vacuum. Fearementment can also hinder cultural
exchange between groups in a country (Gunnestag)200

A common culture can give strength and motivatmpeople because they enjoy the way
they live together, the way they interact, learw tieings and develop better ways to solve
problems. A culture may also be like a prison. g¢fraup is small, with few resources and is
isolated from the surrounding society, its cultonay stagnate. In such a situation there may
probably be nobody to develop new ideas, new wagxaression and new products. The
resources are just enough to repeat what has alvesysdone. One may find oneself living in
a museum, existing on memories of the past.

However, culture is a living and changing procéssw elements are always being added and
something is always left behind (Gunnestad 200bis @lynamic process is based on people’s
experiences and the human, material and spiriasalurces that are available. Minority
groups that feel marginalized and threatened byrhjerity are in danger of simply trying to
keep the culture as it is.

Positive cultural development may come when thereteraction within greater cultural
groups and between different cultural groups. Tpeople will be exposed to different



cultural expressions, and some of these expressiagde seen as useful in a new setting if
they are transformed as the people themselvests@ééef can relate to culture and cultural
development in three different ways:

1. Freeze and retain - by keeping it just as iike,a museum.

2. Develop to retain - by allowing changes and e&aments to integrate into
it and thereby make it still relevant and intenmagti

3. Leave and discharge - by taking away sometliiagrio longer seems
relevant (Gunnestad 2004).

All these processes should work in unison in ofdethe process to be positive.

The people themselves should play a leading roteeweloping their own culture and way of
life. This has been one of the main mistakes wistmynof the projects aimed at improving the
lives of minorities, e.g. the Remote Area Developtrierogramme (Nthomang 2004).
Projects have been done for the people withoutudtng them. The ILO Convention
concerning Indigenous and Tribal people (Conventié®) expresses the right of indigenous
people to exercise control over their institutiomays of life and economic development. It
also recognises their need to maintain and deuvékipidentities and languages, and their
rights to ownership of the land they traditionadlycupied. It will be important to work with
the minorities and to let them have the front sedlieir own development if it is to succeed.
This is also in line with UN Declaration on Indigers Peoples, Article 23.

Art has been used in Botswana to strengthen thed®atity. In a bid to support the San
people in development, the Kuru Trusts startedipply San artists with a place to paint and
the equipment for painting. This has resulted mumber of paintings with extraordinary,
fascinating motives and use of colours. The Santipgis have been exhibited in London,
New York, Tokyo and other places around the waid] have won great recognition. This
has contributed to an attraction and appreciatfdhesituation of the San people as well as
to pride and positive self-image amongst young @aple. The UN Declaration also
emphasises that indigenous peoples have the agirattice and revitalize their cultural
traditions and customs. This includes..."artefactsjghs, ceremonies, technologies and
visual and performing arts and literature" (Artidl®).

As mentioned earlier, parts of San culture coulddeeloped for use in modern society in
Botswana. However, this requires San people whevkmath languages and cultures, and can
communicate across different cultures.

Network

Networkis a resource that has been of great importanbettoTravellers and San people.

The strong cooperation and cohesion within theredad family groups have enabled them to
survive under very difficult circumstances. The ortance of network for resilience is also
underlined by Herman (1992). She refers to a nurabstudies of soldiers with experience of
combat and women who have experienced rape. Sheaime that a supportive response

from other people may mitigate the impact of tlaina. "In the aftermath of traumatic life
events, survivors are highly vulnerable. Their sevisself has been shattered. That sense can
be rebuilt only as it was built initially, in concteon with others” (p. 61). To have a trusting



relationship with at least one person is part eftikaling. But she goes on to underline that
even the community plays an important role:

"Sharing the traumatic experience with otherspsegcondition for the
restitution of a sense of a meaningful world. lis fprocess, the survivor seeks
assistance not only from those closest to herlsotfeom the wider
community. The response of the community has a fowiefluence on the
ultimate resolution of the trauma. Restorationhaf breach between the
traumatized person and the community dependsufrsih public
acknowledgement of the traumatic event and seagrah some form of
community action" (p. 70).

This also applies to minority people who have #&dnjsof traumatic persecution and
suppression, as we found with the Travellers aedS#n. If they are allowed to share their
history of suffering and struggling, if the harnpisblicly recognized and society takes some
steps towards assigning responsibility for the abtigs can be an important step towards
rebuilding order and justice, and an important eetin the healing process. We saw this in
Norway in 1998 when the government offered an appoto the Travellers for the treatment
they had received from society throughout histditye government also took action. They
recognized Travellers as a national minority, dsthbd a museum for Travellers’ history and
culture and established a fund for Travellers’ éssut is interesting to see that similar things
are happening in other countries, e.g. in 2008 ralian prime minister apologised to the
Aborigines. Such actions can contribute to resimnadf self-esteem and equality within the
minority groups, and thus to increased resilience.

Increased contact between a minority and otherpgraua society may multiply the effect
and strength of the network factor. A broader nekwualll give access to more information,
more support, more markets, more jobs, more feligovand more cultural exchange. We
have seen this in relation to the Travellers iniy. Through a religious revival in the
1980s, a large group of Travellers was convertelj@ned the Pentecostal church. This
strengthened the factors Meaning, values and faititndNetwork They became part of local
assemblies where they joined other believers. Thetiwork increased, and hence their
involvement with society. Their value system ofdand sharing in the family was fertilized
by the Christian values of love for one’s neightsoand help for the needy. Many of the
newly converted Travellers had been addicted tohal; and after they were helped to stop
drinking, they involved themselves in helping othierwegians with alcohol problems. This
involvement resulted in opening of some 15 cerdtieaver Norway for alcoholics, and there
many hundreds of alcoholics, both Travellers aidioNorwegians, are being helped towards
a new life. This work has received a great deattention and support in the Norwegian
society. The interesting thing here is that theégaf this movement, known as
"Evangeliesenteret"”, Ludvik Karlsen, was never asthof being a Traveller (Karlsen 1996,
@verby 1998). He even published a dictionary ofiheevellers’ language (Romanifolkets
ordbok, 1993). He became a highly respected perssociety, a very popular preacher in
many denominations, and when he died he was evwsdbat the state’s expense. This
illustrates how the resources of meaning, valuesfaith, combined with an extended
network, can generate incredible strengths.

Another example of how the network factors can $edus to establish cooperation with
organisations for indigenous people and minoritiedifferent countries. Due to a lack of
material and financial resources, as well as lddhowledge of how to organize and



advocate for indigenous people, there has beémnigtworking among various indigenous
groups in Africa (Kipuri 2006). Networking with dgrent minorities and indigenous people
within Africa and also between groups from differeantinents could represent a huge step
forward. To know that there are so many minoritiedigenous people and to exchange
experiences of how to promote their culture anttagan provide inspiration and new ideas
on how to approach the wider society and how teeaeha break-through in different fields
(Borchgrevink 2004, Nthomang 2004). A good exanfy@ee is the cooperation between the
Sami Council in Norway and The First People of Kald Emerging networks of Indigenous
to Indigenous collaboration is promising (Sauge&@@5). Another example is an initiative
for networking recently taken by the Kellogg Foutala, USA, to organize exchange visits
between some of the indigenous minorities in Soutdrica and the Native American
Indians. The objective is to foster knowledge-st@rskills exchange and coalition-building
across the indigenous communities of Southern Afaied North America. This effort,
entittedThe Answers Lie WithjiNguluka, 2007) intends its primary outcome to be a
sustained, long-term future partnership for co-mgavealth between the two continents,
through cultural arts and crafts.

A stronger involvement in the wider society incesathedanger of the minority being
assimilatedoy the majority. This is one of the reasons whyiynadigenous groups have
been afraid to send their children to mainstrea@sgrools and schools. They fear that the
schools will just be a tool to assimilate theirldren into the majority culture and alienate
them from their own cultural identity. Le Roux disses this in an article and questions
whether Early Childhood Education programmes enipimgsmother tongue and culture may
just be a vehicle for socializing minority grougldihen into mainstream society (Le Roux
2004).

On the other hand, isolation may not be an alteraat the long run. The minorities will then
easily be left behind while the rest of the worlVelops through an increased interaction
across cultural and national borders. The bi-caltand bi-lingual alternative, however,
requires a deliberate emphasise on their own @jlhaing very aware about what to keep,
how to take care of it and develop it, and what imag let go. Involvement in this process
will be a great challenge for the minorities. liliee important even for the wider society to
support the process financially and through diffiégojects that safeguard and develop the
cultures of minorities. It will demand an adjustrharot only on the part of the minority, but
also on the part of mainstream education to inchaderity culture as part of the total culture
of the country. Minority cultures should not bewexl as a problem, but as a resource in the
society. As the world becomes smaller, with inceglasternational relations, development of
mutual respect and tolerance is crucial. Livingwdifferent cultures in our countries may
even help us to work better in the internationaiety.

Conclusion

We have seen in this article that there are siitigarin being a minority even in countries as
far apart from each other as Botswana and Norwayh#e seen that in both groups children
have had less education because of their travelibthe same time we see that the society in
both countries has neglected the minorities anid tture and has not helped them to get an
education that corresponds with their way of life.

We have also seen that there are protective fatttatsan be utilized more effectively to
strengthen the ability to survive and live welleasiinority in a wider society. This implies



building on people’s own strengths, making useital yparts of their culture and allowing it
to develop through contact with other cultures. $treng family networks could be enlarged
through contact with minorities in other countrias,well as contact with friendly groups
such as churches, human rights organisations,ssglotis, choirs and other humanitarian
associations. Recognition and support from so@étys a vital role in the recovery from a
traumatic history and further development as aadlgroup in society.

Preschools and primary schools can be made aclegsiminority children by adopting a bi-
cultural approach. A bi-cultural approach will igghat the minorities are given resources
and opportunities to use their own culture as distppoint for learning about the majority
culture as well, and that both minority and majogtoups need to know about each other’s
culture in order to fight suppression and discriation and develop real democratic attitudes.

Bi-culturalism will open the way for education fiainorities, developing their own skills and
learning new ones. This again will open the wag tot of opportunities when it comes to
activities, vocations and participation in society.

Cultural activities, values and faith are centtah®nts in the development of the identity of a
person. They can give a feeling of identity, a sesfsmeaning and a source of positive self-
esteem that is so vital for not giving in when é@ees a host of challenges in life’s daily
struggle.

The protective factors in network, abilities andlskand meaning, values and faith need to be
studied in greater detail and utilized more in otdeamprove the situation for the minorities
and the relation between minorities and majorifidse newly-adopted UN Declaration on the
Rights of Indigenous Peoples is an important taahe work for the situation of Indigenous
and minority groups. The minorities themselves &hbave the front seat in developing their
own life style and culture, but this important waordeds support from the wider society both
financially and when it comes to organisational prafessional know-how.
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